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1. INTRODUCTION:  

Teaching effectiveness is widely recognized as a central determinant of educational quality and student success. 

Effective teachers not only possess strong subject-matter knowledge but also demonstrate the ability to design 

instruction, manage classrooms, and respond flexibly to diverse learner needs. Research consistently shows that teaching 

practices significantly influence student’s academic achievement, motivation, engagement, and long-term learning 

outcomes. As educational systems worldwide emphasize accountability, quality assurance, and learner centered 

approaches, understanding the factors that contribute to effective teaching has become increasingly important.1 

Beyond external factors such as curriculum design, school resources, and policy frameworks, internal teacher-related 

factors play a critical role in shaping instructional effectiveness. Among these, teacher ways of thinking, processing 

information, and reflecting on their instructional decisions have gained growing attention. Cognitive and metacognitive 

characteristics of teachers influence how they plan lessons, interpret classroom situations, solve instructional problems, 

and adapt teaching strategies to meet student needs. Therefore, examining teachers cognitive styles and metacognitive 

awareness offers valuable insights into how educational outcomes can be improved at both classroom and system levels. 

Cognitive Styles and Metacognition: Cognitive styles refer to relatively stable individual differences in how people 

perceive, process, organize, and use information. Unlike intelligence, which focuses on the level of cognitive ability, 

cognitive styles emphasize how individuals prefer to think and learn.2 In teaching contexts, cognitive styles can influence 

Abstract:    This review examines the interplay between teachers' cognitive styles, metacognitive awareness, and 
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with advanced metacognitive skills and flexible cognitive styles can cultivate more engaging, responsive, and 

effective learning environments. Evidence indicates that professional development initiatives aimed at enhancing 

metacognitive strategies and understanding cognitive diversity among educators can substantially improve 

student engagement, motivation, and academic performance. Furthermore, incorporating these insights into 

teacher training programs may foster a more learner centered approach, accommodating various learning 

preferences and needs. The review emphasizes the necessity for further empirical studies to investigate the 

interaction between specific cognitive styles and metacognitive practices in diverse educational contexts. 

Ultimately, enhancing teachers' awareness of their cognitive processes and reflective capacities emerges as a 

promising avenue for improving overall educational outcomes and supporting lifelong learning. 
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instructional preferences, decision-making approaches, and interactions with students. In this context, some teachers 

may prefer analytical, structured methods, while others adopt more holistic or intuitive approaches. These preferences 

can shape classroom organization, assessment practices, and responsiveness to diverse learning styles. 

Metacognition, on the other hand, involves awareness and regulation of one’s own cognitive processes. Commonly 

described as “thinking about thinking,” metacognition includes two key components: metacognitive knowledge 

(understanding one’s cognitive strengths, limitations, and strategies) and metacognitive regulation (planning, 

monitoring, and evaluating cognitive activities).3 For teachers, metacognitive awareness supports reflective practice, 

enabling them to evaluate the effectiveness of their instructional strategies, adjust teaching in real time, and make 

informed pedagogical decisions. 

Rationale for the Review: Understanding teachers’ cognitive styles and metacognitive awareness is critical because 

teaching is a complex, dynamic, and cognitively demanding profession. Teachers continuously interpret classroom cues, 

respond to student feedback, and balance multiple instructional goals. Those who are aware of their cognitive 

preferences and can regulate their thinking processes are better positioned to adapt instruction, address learning 

challenges, and foster inclusive learning environments.4 

Despite growing research on cognition and metacognition in learners, comparatively less attention has been given to 

teachers’ own cognitive and metacognitive processes. Existing studies are often fragmented across disciplines such as 

educational psychology, teacher education, and cognitive science. A comprehensive review is therefore necessary to 

synthesize current knowledge, identify patterns and gaps, and clarify how teachers’ thinking processes relate to teaching 

effectiveness and student outcomes. Such understanding can inform teacher education programs, professional 

development initiatives, and educational policy. 

2. OBJECTIVES: 

The primary objective of this review is to examine and synthesize existing literature on teachers’ cognitive styles and 

metacognitive awareness and their relationship with educational outcomes. Specifically, the review aims to: (a) clarify 

key concepts related to cognitive styles and metacognition in teaching contexts, (b) explore how these factors influence 

instructional practices and student learning and (c) identify implications for teacher training, professional development, 

and future research. By consolidating current evidence, this review seeks to contribute to a deeper understanding of how 

enhancing teachers’ cognitive and metacognitive capacities can support improved educational outcomes and promote 

effective, reflective teaching practices. 

3. Brain Functions and Lateralization: The concept of hemispheric specialization, or brain lateralization, refers to the 

division of cognitive processing between the left and right hemispheres of the brain. The left hemisphere is traditionally 

associated with logical reasoning, language, sequential processing, and analytical problem-solving, while the right 

hemisphere governs spatial awareness, holistic thinking, creativity, and emotional processing.(5,6) Although recent neuro 

scientific findings caution against an overly dichotomous interpretation, lateralization remains a valuable framework for 

understanding variability in teachers’ cognitive styles and instructional behavior.7 In educational contexts, this 

neurological division manifests in teaching preferences: left-brain-dominant teachers tend to favor structured, data-

driven, and verbal tasks, whereas right-brain-oriented educators emphasize visual, imaginative, and relational 

approaches.8 Research further indicates that cognitive style preferences such as analytic versus holistic or field-

independent versus field-dependent orientations are influenced by hemispheric dominance.9 Analytic thinkers typically 

engage left-hemispheric processing, characterized by step-by-step reasoning and detail orientation, while holistic 

thinkers exhibit right-hemispheric activation, integrating information intuitively and contextuall. Neuroimaging studies 

by Kozhevnikov10 confirmed that individuals’ spatial and verbal working-memory patterns correspond to hemispheric 

engagement, linking cognitive style diversity directly to neurological mechanisms. This suggests that teachers’ 

metacognitive awareness of their hemispheric tendencies can enhance instructional adaptability, enabling them to merge 

analytical precision with creative exploration. Practically, left-brain-dominant teachers often excel in analytical tasks, 

structured lesson planning, and logical assessment (e.g., mathematics, grammar instruction), while right-brain-dominant 

teachers thrive in creative and open-ended activities such as storytelling or visual arts.11 Balanced instruction that 

integrates both hemispheric functions through methods like concept mapping, metaphor-based learning, and problem-

based inquiry supports inclusive education and whole-brain engagement.12 Teachers who consciously blend hemispheric 
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modes improve students’ engagement, motivation, and self-regulation.13 Therefore, metacognitive reflection on 

hemispheric dominance allows educators to design balanced curricula, while professional development in cognitive 

neuroscience enhances awareness of how brain preferences influence pedagogy. Collaborative teaching models that pair 

analytically and creatively oriented educators further promote dynamic, inclusive learning environments. Ultimately, 

integrating insights from brain lateralization into teacher training supports a whole-brain approach to pedagogy, 

fostering cognitive flexibility and improved educational outcomes for both teachers and students. 

4. The Cognitive Style tool14 is a  self-assessment instrument designed to identify an individual’s dominant brain 

hemisphere and corresponding cognitive style. It helps teachers and learners understand whether they predominantly 

use left-brain (logical and analytical) or right-brain (creative and intuitive) thinking patterns. Participants must choose 

the one statement from each pair that best describes them. 

1. A) It’s fun to take risks. 

B) I have fun without taking risks. 

2. A) I look for new ways to do old jobs. 

B) When one way works well, I don’t change it. 

3. A) I begin many jobs that I never finish. 

B) I finish a job before starting a new one. 

4. A) I’m not very imaginative in my work. 

B) I use my imagination in everything I do. 

5. A) I can analyze what is going to happen next. 

B) I can sense what is going to happen next. 

6. A) I try to find the one best way to solve a problem. 

B) I try to find different answers to problems. 

7. A) My thinking is like pictures going through my head. 

B) My thinking is like words going through my head. 

8. A) I agree with new ideas before other people do. 

B) I question new ideas more than other people do. 

9. A) Other people don’t understand how I organize things. 

B) Other people think I organize well. 

10. A) I have good self-discipline. 

B) I usually act on my feelings. 

11. A) I plan time for doing my work. 

B) I don’t think about time when I work. 

12. A) With a hard decision, I choose what I know is right. 

B) With a hard decision, I choose what I feel is right. 

13. A) I do easy things first and important things later. 

B) I do important things first and easy things later. 

14. A) Sometimes in a new situation, I have too many ideas. 

B) Sometimes in a new situation, I don’t have any ideas. 

15. A) I have to have a lot of change and variety in my life. 

B) I have to have an orderly and well-planned life. 

16. A) I know I’m right because I have good reason. 

B) I know I’m right even without good reason. 

17. A) I spread my work evenly over the time I have. 

B) I prefer to do work at the last minute. 

18. A) I have to make my own plans. 

B) I can follow anyone’s plans. 

19. A) I keep everything in a particular place. 

B) Where I keep things depends on what I’m doing. 

20. A) I am a very flexible and unpredictable person. 

B) I am a consistent and stable person. 

21. A) With a new task, I want to find my own way of doing it. 

B) With a new task, I want to be told the best way to do it. 
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Scoring Interpretation 

• Give 1 point for each “A” response to questions: 1, 2, 3, 7, 8, 9, 13, 14, 15, 19, 20, 21 

• Give 1 point for each “B” response to questions: 4, 5, 6, 10, 11, 12, 16, 17, 18 

• Add all points to determine hemispheric dominance: 

Total Score Interpretation 

0–4 Strong Left-Brain Dominance (logical, analytical, structured) 

5–8 Moderate Left-Brain Dominance 

9–13 Middle-Brain (balanced and flexible) 

14–16 Moderate Right-Brain Dominance 

17–21 Strong Right-Brain Dominance (creative, intuitive, imaginative) 

5. Implication for educational outcome:  

An understanding of cognitive styles and metacognitive awareness holds significant implications for improving 

educational outcomes by fostering deeper student engagement, enhancing learning effectiveness, and promoting teacher 

performance and satisfaction. Recognizing that learners process information differently whether through analytical (left-

brain) or holistic (right-brain) orientations enables teachers to design more inclusive and flexible instructional strategies 

that align with diverse cognitive preferences. When teachers tailor their pedagogy to students’ dominant learning styles 

and simultaneously encourage metacognitive reflection that is, helping learners think about how they think they cultivate 

active engagement and self-regulated learning. Studies demonstrate that classrooms integrating both analytical and 

creative learning tasks such as problem-solving combined with open-ended exploration produce higher student 

motivation, confidence, and retention of knowledge. Moreover, teachers who possess strong metacognitive awareness 

of their own instructional preferences and cognitive biases report greater job satisfaction, improved adaptability, and 

reduced burnout, as they are better equipped to adjust methods according to classroom dynamics. Therefore, professional 

development programs should incorporate training on cognitive diversity, hemispheric processing, and reflective 

teaching, empowering educators to consciously balance left- and right-brain approaches in their practice. At the policy 

level, schools should support continuous teacher training in cognitive neuroscience and metacognition, promote 

collaborative teaching models that pair differing cognitive styles, and integrate diagnostic tools such as the Cognitive 

Style assessment tool into teacher education curricula. Such initiatives can establish a whole-brain pedagogical 

framework that not only improves student outcomes but also enhances teachers’ professional growth and institutional 

innovation. 

6. Summary:  

In summary, this review emphasizes that teachers’ cognitive styles and metacognitive awareness are vital for enhancing 

educational effectiveness. Awareness of hemispheric dominance whether analytical (left-brain) or creative (right-brain) 

enables teachers to design balanced, inclusive instruction that supports diverse learners. When educators reflect on their 

thinking and adapt their teaching accordingly, they foster greater student engagement, deeper learning, and improved 

motivation. Moreover, meta-cognitively aware teachers demonstrate higher adaptability, job satisfaction, and 

instructional flexibility. Integrating cognitive style assessments and metacognitive training into teacher education and 

school policies can promote reflective, whole-brain pedagogical practices, ultimately improving both teaching 

performance and student outcomes. 
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